
Policy and Guidance Statement 

f o r  a b l e , g i f t e d  a n d  t a l e n t e d  p u p i l s

“The local authority will work in
partnership with schools to ensure that
all Children and Young People have
access to high quality education which
meets the needs of individual pupils to
enjoy and achieve, including the
particular needs of not only able, gifted
and talented young people, but those
able pupils who may be underachieving or
at risk of underachievement. “

“

“



Policy and guidance Statement for Able, gifted and talented pupils

Contents

1. AIMS and RATIONALE of the POLICY
a. Core Recommendations to schools: 10 Element Framework
b. Definitions of Able, Gifted and Talented

2. IDENTIFICATION STRATEGIES and CRITERIA
a. Curriculum Opportunities
b. Underachieving Able, Gifted and Talented pupils
c. Underachieving Able, Gifted and Talented pupils who may have additional needs
d. Exceptionally Able, Gifted and Talented pupils
e. Foundation Stage pupils

3. TARGET SETTING
a. At Local Authority level
b. At school level: Assessment Policies

4. TEACHING AND LEARNING
a. Monitoring of teaching and learning
b. Curriculum and pastoral support
c. Transfer and transition

5. A COMMITMENT TO IMPROVE THE SKILLS OF STAFF TO MEET THE 
NEEDS OF ABLE, GIFTED AND TALENTED PUPILS

6. RESOURCING, INCLUDING ICT, TO MEET THE NEEDS OF ABLE, GIFTED 
AND TALENTED PUPILS

7. INVOLVING PUPILS, PARENTS AND PARTNERS
a. Involving pupils 
b. Involving parents
c. Involving partners

8. MONITORING AND EVALUATION

9. OFSTED AND ABLE, GIFTED AND TALENTED PUPILS

APPENDIX A:  Constructing the Register APPENDIX E: Job description
APPENDIX B:  Target setting APPENDIX F: Whole School Policy
APPENDIX C:  What Makes a Good Learner?                   APPENDIX G: Links with the SEF
APPENDIX D:  What is Good Teaching?



1. Aims and Rationale of the Policy

Policy Statement

West Berkshire Council is committed to continuous improvement in all areas to by helping all Children and
Young People in the authority to achieve their full potential.  This policy statement for able, gifted and
talented pupils is set in the context of recognising the importance of ensuring that West Berkshire Children
and Young People meet each of the required 5 outcomes in Every Child Matters in a climate for learning in
schools where achievement is valued and success is celebrated as part of a whole school "Learning
Culture". The local authority will work in partnership with schools to ensure that all Children and Young
People have access to high quality education which meets the needs of individual pupils to enjoy and
achieve, including the particular needs of not only able, gifted and talented young people, but those able
pupils who may be underachieving or at risk of underachievement. 

Rationale

The underpinning rationale for the policy and the need for schools to identify both its high achievers and
potential high achievers is the recognition it will lead to:

Improved learning and improved achievement for all through the focus on challenge and 
high expectations for the whole school community; 
"A rising tide lifts all the ships" (Joseph Renzulli, 1998)
greater equity through ensuring that every pupil has his/her needs met;
an important investment in the future.
"Today's gifted and talented pupils are tomorrow's social, intellectual, economic and cultural 
leaders" (Deborah Eyre 2005)

In West Berkshire, we endorse the use of the National Association of Able Children in Education Challenge
Award Self Evaluation Framework for Able, Gifted and Talented pupils as the means for schools to audit and
action plan for whole school continuous improvement to ensure quality provision for able, gifted and talented
pupils. The key principles of that Framework are contained in this guidance. We recognise that the process of
schools meeting the Challenge Award criteria will also support schools in achieving "Excellent" benchmarking
against the DfES Institutional Quality Standards for Gifted and Talented pupils. 

Core Recommendations to Schools: 10 Element Framework

The local authority will provide support to schools through training and guidance for teachers and governors
through advising schools to ensure that all West Berkshire schools have:

1. A whole school commitment to able, gifted and talented pupils, including an inclusive policy and 
action plan, leading to an ethos of "Challenge for All" where the achievement of all pupils is valued 
and success is celebrated;

2. a wide range of identification strategies and criteria for able, gifted and talented pupils;

3. targets for improvement for the provision, performance and achievement of able, gifted and 
talented pupils;
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4. a wide range of teaching and learning approaches and organisational strategies to meet the needs 
of able, gifted and talented pupils. Schools also need to provide a curriculum which promotes 
breadth, depth and flexibility as well as ensuring that provision addresses the pastoral care of able, 
gifted and talented pupils as well as their learning needs;

5. regular reviews to identify and support underachieving able, gifted and talented pupils;

6. a named able pupil co-ordinator and a commitment to improve the skills, knowledge and 
understanding of staff to meet the needs of able, gifted and talented pupils;

7. programmes to support exceptionally able, gifted and talented pupils i.e. (top 2% of pupils 
nationally);

8. a range of appropriate resources, including ICT, to support  provision for able, gifted and talented 
pupils, particularly independent learning;

9. planned strategies to listen to and take account of the views of able, gifted and talented pupils, 
encouraging them to take responsibility for their own learning. Schools should also listen to views of
parents, keeping them informed and encouraging them to support their child's learning. In addition, 
schools also need to work with partners and stakeholders to enhance provision and ensure 
consistency through effective collaboration;

10. a whole school action plan for able, gifted and talented pupils which is regularly monitored and 
reviewed by the school and governing body.

Detailed curriculum guidance and information about training for schools is available in the Gifted and
Talented area of the Curriculum Guidance for Schools on the West Berkshire Uniservity intranet. There is
also a teaching resource library at The Challenge Centre, situated at Fir Tree Primary School, Fir Tree
Lane, Newbury RG14 2RA.

The commitment to support able, gifted and talented young people is reflected also in the local authority
Learning and Teaching policy and in other related policies and guidance.

Definitions of Able, Gifted and Talented 

A wide range of terms nationally is used to describe pupils to have the ability or potential to do well in one
or more area of life e.g. able, more able, high achiever.  There is no "correct" terminology, and what is
important that there is consistent usage across your school, and that definitions have been agreed
and understood by all staff. The terms Gifted and Talented are also gaining greater national currency
through the advent of the National Academy of Gifted and Talented Youth and the Excellence in Cities
models of provision. In accordance with the NACE Challenge Award, West Berkshire has adopted the term
Able, Gifted and Talented to describe this cohort of pupils.
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West Berkshire is a high performing authority and, given the socio- economic profile, some schools may
have up to 30% of able pupils who may need additional support in more than one subject from time to time.
Within this group a smaller group of 5% to 10% may be considered as gifted and talented, or more able if
that is a school's preferred terminology, with a small minority of exceptionally able pupils i.e. in the top 2%
nationally.

Able, gifted and talented pupils can be defined more specifically as follows:

Able Pupils

These are pupils whose
attainment is above
average for their year
group within their own
school, or is potentially
so.

This may be in one
intelligence domain or
more across the
National Curriculum
subject range. This
group accounts for
approximately 30%
identified in one subject
and 20% for those
identified more than
once.

Typically, demonstrating
one level above the
school cohort

Gifted Pupils

These are pupils whose
attainment in academic
subjects is markedly
above average for their
year group within their
school, or is potentially
so.

This may be in one
intelligence domain or
more in English, maths,
science, history and
geography. This group
typically accounts for
5% to 10% of the
school population. This
definition also matched
with the DfES guidance.

Typically, demonstrating
between one and two
levels above the school
cohort

Talented Pupils

These are pupils who
demonstrate skill,
ingenuity, creativity or
ways of thinking that are
markedly advanced for
their year group within
their school.

This may be in one
intelligence domain or
more in Arts subjects e.g.
music, art, design, ICT DT
PE, PSHE, MFL. It may
also include leadership or
entrepreneurial skills. This
group typically accounts
for 5% to 10% of the
school population. This
definition also matches
with the DfES guidance.

Typically demonstrating
between one and two
levels above the school
cohort

Exceptionally Gifted or
Talented pupils

These are pupils who
are exceptional in their
year group, and may, in
fact be several years
ahead. 

Pupils in this category
could be three levels or
more above national
expectations. In arts
subjects, such as music,
they could be years
ahead of their peers.

N.B. in the initial phase of the launch of the National Register in 2006, the cohort identified by the National
Academy of Gifted and Talented Youth are those pupils whose raw combined KS2 English and mathematics
combined scores are in the top 5%.
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Identification is a context specific process; however, in West Berkshire schools it is likely that identified able
pupils will be working at, or have the potential to work at, above national expectations.
Schools need to establish a working definition which is shared and understood by the whole school
community so that they can answer the question "Who are the able, gifted and talented pupils in our school?"
and "How can we ensure that their needs are being met?" Schools need to take time to have quality
discussion around definitions and the purpose of identification to ensure that teachers have ownership of the
process. No single definition of ability exists, and identifying a cohort is not easily achieved without
considerable discussion.

The House of Commons Inquiry into Highly Able Children stated in 1999:

"The identification of the target group proved the most complex aspect of out inquiry...some
evidence suggested that the search for a precise definition might distract schools from finding

ways to meet the needs of their most able children"

West Berkshire is a high performing authority
and, given the socio- economic profile, some

schools may have up to 30% of able pupils who
may need additional support in more than

one subject from time to time.
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2. Identification Strategies and Criteria

Able, gifted and talented pupils need to be identified in order to create appropriate provision and to ensure
that their needs are met by individual subject teachers. Detailed guidance about identification and the use
and format of the register can be found in Appendix A.  With the launch of the National Register and the
introduction of School Improvement Partners, it is likely that the performance and achievement of able pupils
will form an important part of the single conversation, and schools will need to be secure about discussing
identification, tracking and the quality of provision.

Recommendations to schools 

Schools should ensure that there is a clear rationale for identification which is inclusive and:

Encompasses all pupils who have abilities and talents well above those found normally within the 
school and broadly reflects the school's social and economic composition, gender and ethnicity; 
recognises particular talents in the arts, sport, vocational and entrepreneurial areas as well as 
academic subjects;
recognises pupils who may be underachieving able, gifted and talented pupils;
recognises that breadth of provision and experience creates opportunities for talents and abilities to 
emerge and be recognised;
is based on a range of objective criteria across all subjects and courses e.g. SATs, CATs, QCA tests.
MidYis, teacher assessment and observations;
seeks the views of all those involved with the pupil including parents/carers, teachers, employers, 
mentors, the pupils themselves, other pupils and professionals that the school may consult.
Schools should have an appropriate range of strategies to identify able, gifted and
talented pupils that:
involves all staff and includes a wide range of assessment opportunities;
involves regular reviews of progress of all pupils; 
draws on evidence of pupil achievement through robust transition strategies and   documentation 
that identifies able, gifted and talented pupils.

The able, gifted and talented cohort is diverse group and abilities and talents develop at different rates, and
may change over time. Some do well in statutory tests and national qualifications while others may
demonstrate leadership qualities, high level practical skills or capacity for creative thought.

Curriculum Opportunities

Schools need to also recognise that ability or talent may not develop unless the opportunity is provided
though curricular or extra curricular opportunities. West Berkshire Council recognises the importance of
working in partnership with schools to support wider schooling and enrichment opportunities such as Gifted
and Talented summer schools, English and mathematics master classes;  6th form enrichment programmes;
Youth Parliament; Study Support opportunities; small school collaboration on enrichment projects, and
Primary Learning Networks with an able pupil focus. 
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Underachieving Able, Gifted and Talented Pupils

The recognition that some pupils, for various reasons, may not be fulfilling their potential is an important
aspect of ensuring quality provision for all able, gifted and talented pupils. Schools need to have clear
procedures to identify underachievement. Specific targets or learning goals will then be negotiated with these
pupils. Too many pupils, either for social or personal reasons, or simply through lack of good provision and
low expectations, have abilities or talents which remain undeveloped throughout their school career. This is
sometimes because such pupils can seem disaffected with school and can often lack motivation, or they are
content just to "get by" in an attempt to hide their exceptionality. Furthermore, underachievement in able
pupils can be undetected because attainment is high i.e. able pupils who can do well in examinations without
a great deal of effort. 
Underachieving pupils should be supported through An Individual Challenge Plan or equivalent
(Appendix B) 

Able, Gifted and Talented Pupils who may also have additional needs

Some pupils who are able, gifted and talented may also have additional needs because of physical and/or
sensory impairments, language and communication difficulties, learning or social, emotional or behavioural
difficulties.
In such cases, e.g. pupils with dyslexia, dyspraxia, Attention Deficit Disorder and Asperger's Syndrome, it is
easy to overlook their strengths and talents and focus on difficulties and deficits. Schools needs to ensure
that they are alert to where all pupils may be showing instances of talent or ability, and include such pupils in
the identification of able pupils process. The local authority recommends that schools seek guidance and
advice from the LA Educational Psychologist to support identification where appropriate.
Able, Gifted and Talented Pupils who may also have additional needs should be supported through
An Individual Challenge Plan or equivalent (Appendix B) 

Exceptionally able pupils i.e. top 2% nationally

Most schools will be able to meet the needs of exceptionally able pupils through their own quality curriculum
provision, but there will be times when support needs to be provided through links with other partnership
organisations, subject specialist support, or with learning mentors. The setting up of the National Academy for
Gifted and Talented Youth at the University of Warwick will be an important resource for schools in supporting
such pupils. Schools need to show that they have strategies to provide for exceptionally able pupils and that
they recognise that, without supportive intervention, their needs may not be met. 
Exceptionally able pupils should be given an IEP or equivalent (see Appendix B)

Checklists and links to useful websites to support identification can be found in the West Berkshire Handbook
for Able Pupils and on the Gifted and Talented area of Uniservity. 

In comparison with their peers, when engaged in their area of expertise, able, gifted and talented pupils will
tend to:

Show a passion for particular subjects and seek to pursue them;
master the rules of a domain easily and can transfer their insights into new problems;
observe their own behaviour and hence utilise a greater range of learning strategies than other 
(self regulation);
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make connections between past and present learning;
work at a level beyond their expected years;
show intellectual maturity and enjoy engaging with the subject material;
actively and enthusiastically engage in debate and discussion on the subject;
produce original and creative responses to common problems.

High ability is more complex than simply being "better at something than others". There is also the need for
engagement on behalf of the learner if he or she is to reach their potential. Some able pupils may need
support in developing the attitudes, habits and dispositions of good learners. 

The local authority recommends the use of "What makes a good learner?" (Appendix C) a as a tool
to work with pupils to increase task commitment - particularly with underachieving able pupils.

Foundation Stage Pupils

School need to be aware of the potential and abilities of pupils from their time of entry into school to ensure
they are appropriately provided for. Able pupil characteristics can be identified at an early age, though
schools need to also be mindful of those pupils who may be initially ahead due to the "advantage" of good
parenting and an effective home environment for learning.

West Berkshire is a high
performing authority and, given

the socio- economic profile, some
schools may have up to 30% of

able pupils who may need
additional support in more than

one subject from time to time.
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3. target Setting at Local Authority level

The local authority works in partnership with schools to ensure that schools have clear targets to improve the
provision, performance and achievement of able pupils. This will be done primarily through the role of the
School Improvement Partner who will encourage schools to set challenging targets. Schools are supplied
with Family Fischer Trust information and local authority training on Raise Online to support this process. The
local authority tracks school attainment to ensure that able, gifted and talented pupils are making the
progress they should. Groups of potential underachievers are also closely tracked e.g. ethnic minority pupils.

As a local authority we strive to be above the national expectations and at least in line with similar authorities
for the following measures:

a. Attainment in the statutory test and tasks

Aged 7 level 3 and above in English, maths and science
Aged 11          level 5 and above in English, maths and science
Aged 14          level 6 and above in English, maths and science

5+ GCSEs or equivalent at A*/A or equivalent)
3 A levels at A grade or equivalent

b. Value Added measures

Conversion levels from level 3 to level 5 at KS1
Conversion levels from level 5 to levels 7 and KS3
Conversion levels from pupils in the top 5% of KS2 combined raw English and maths scores 
to 5A*/A at GCSE through to 3 A's or equivalent at A level.

The introduction of The National Register for Gifted and Talented pupils will also be a key tracking
measurement to ensure that these identified pupils achieve as they should. The local authority will also
monitor progression of schools' identified able, gifted and talented population into higher education.

c. Qualitative measures

The Local Authority sets itself the target of 80% of secondary schools and 50% of primary schools 
achieving the Challenge Award by 2010

The Local Authority will also monitor membership of NAGTY and participation in activities such as LA
summer schools, master classes and study support activities for able, gifted and talented pupils. 

At School Level
Assessment policies
School's assessment policies should include a focus on the needs of able, gifted and talented pupils.
Assessment policies should include a commitment to supporting pupils to demonstrate high levels of
performance by offering teaching opportunities aimed at enabling pupils to reach higher levels of
achievement. Information gathered through assessment processes should be used to inform target setting at
a range of levels and to inform the school's strategic planning.

8



It is important that schools set themselves challenging targets in their able pupil action plan, and we
recommend that schools should make clear what improvements will be brought about through its
implementation. Those outcomes will be both quantitative and qualitative. For example, targets could be
linked to improving the range of curriculum opportunities, or there may be specific targets linked to
improvements in performance for able pupils taking vocational qualifications. The use of individual pupil
targets to improve achievement is important and the progress of able, gifted and talented pupils should be
tracked and reviewed. Formative assessment strategies should underpin feedback and target setting
processes. In particular, able, gifted and talented pupils should be encouraged to set their own targets and
take responsibility for their learning. 

Recommendation to schools 

Schools' action plans for able, gifted and talented pupils should:
Have targets to improve both the quality and range of its provision to support all potential talent to 
ensure breadth, depth and pace
have specific, measurable targets for  improving the performance and achievement of able pupils for:

Whole school 
Cohorts 
Individuals

For further detailed guidance on target setting see Appendix B

targets could be linked to
improving the range of curriculum

opportunities, or there may be
specific targets linked to

improvements in performance for
able pupils taking vocational

qualifications
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4. teaching and learning

The most important part of provision is what happens in the classroom. This is the direct responsibility of the
classroom teacher. Classrooms should be places where all pupils are challenged and inspired to learn. This
will only happen though planning lessons with the needs of able, gifted and talented pupils in mind. Schools
should use a range of learning opportunities, teaching approaches and organisational strategies to meet the
needs of able, gifted and talented pupils.

Recommendations to schools

Each school should have teaching and learning policy which includes:
Recognition of the need to meet the range of learning styles of all pupils;
promotion of independent and enterprise learning;
teaching strategies which are based on assessment for learning; 
guidance on providing a range teaching approaches;
teaching strategies which are based on assessment for learning;
guidance on differentiation so that  able, gifted and talented pupils are challenged in lessons;
promoting teaching pupils in different ways including lectures, seminars, tutorials and one to ones.

Monitoring of teaching and learning

Able, gifted and talented pupils should be identified as a focus in the school's policy for monitoring teaching
and learning. The local authority recommends the use of "What is Good Teaching" (Appendix D) for
monitoring purposes. The highlighted sections identify where there is particular challenge. The local authority
makes a commitment to provide schools with regular training and support with the use of "What is Good
Teaching?"

Curriculum and Pastoral Support

Schools should provide a curriculum experience which provides breadth, depth and flexibility to meet the
needs of able, gifted and talented pupils. It is also important that provision addresses the pastoral care of
able pupils as well as their learning needs.

Recommendations to schools

Schools should make a commitment to offering a broad, balanced and flexible curriculum that recognises:
That a wide range of opportunities will support identification of particular abilities, gifts, talents, and 
skills. Some of these opportunities may also take the form of extra -curricular or enrichment 
activities;
the need to take account of personalised learning so that pupils can progress at different rates and 
along different pathways;
that pupils need to have a broad range of learning experiences including work related learning;
the importance of creativity and enterprise in all aspects of learning;
the potential to use new technologies to broaden learning opportunities and allow for personalised 
learning;
the need to give opportunities to take risks.
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Providing high quality careers guidance and support to ensure that able, gifted and talented pupils make
choices which are appropriately aspirational is also an important aspect of provision. Schools will also have to
demonstrate how they secure the emotional well being of pupils, providing mentoring and support where
appropriate.

Transfer and transition

Points of transfer and transition are of particular significance for able, gifted and talented pupils as ineffective
communication regarding the achievement levels could lead to a lowering of expectation in the receiving
school, class or next phase of education. Careful record keeping between schools, staff, parents and pupils is
essential.

Classrooms should be
places where all pupils

are challenged and
inspired to learn. This will

only happen though
planning lessons with the
needs of able, gifted and
talented pupils in mind.
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5. A commitment to improve the skills of all staff in
the school to meet the needs of able, gifted and
talented pupils

In order to develop quality provision for able, gifted and talented pupils, it is essential that all staff are trained
in understanding the needs of able pupils and how to provide for them in their daily teaching. Research has
shown that the very able cannot make progress without the means to learn and with specific provision and
adult guidance, pupils will learn at a far greater speed than otherwise. All curriculum subjects need to offer
high- level learning opportunities. Teachers need to have a wide repertoire of approaches, and be able to
challenge pupils' thinking through probing questioning and a problem solving approach to learning. Teachers
also need to help pupils reflect on their own learning and thinking, so that pupils know how they learn best. It
will be the role of the school co-ordinator for able, gifted and talented pupils to ensure that the needs of able
pupils are met through the staff development programme.

Recommendations to schools:

There is a whole school co- coordinator for able, gifted and talented pupils with
links into every department and supported by the Senior Leadership Team.

Ensure training for staff includes:
Strategies for the identification of able pupils
Assessment for Learning
Strategies to provide appropriate challenge and support
Strategies to develop/enhance pupil's self esteem
Differentiation
Learning styles 
Questioning Skills
Thinking skills 
Problem solving
Enterprise learning
Emotional intelligence
Career management
Data analysis

Staff development shows progression and is based on analysis of need;
staff have appropriate levels of subject knowledge to meet the needs of able, gifted and talented 
pupils or the school has  established links with other providers to do so;
able, gifted and talented issues are the subject of regular staff discussion;
able, gifted and talented provision is part of the induction programme for new staff and information 
about the school's policy and practice are included in the staff handbook;
support staff and mentors receive appropriate training and development.

There is now a wealth of materials available to develop teacher subject knowledge. In particular, the on line
support on the NAGTY website at www.nagty.ac.uk/nutshells is a valuable interactive introduction to key
topics and issues in G & T education. West Berkshire Local Authority also has established links with Oxford
Brookes University in providing annual accredited courses for teachers in G & T issues linked to the
Certificate in Advanced Educational Practice.

A sample job description framework for an able pupil co-ordinator is available in Appendix E
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6. Resourcing, including ICT, to meet the needs of
able, gifted and talented pupils

It is important that teachers have access to appropriate resources to provide for differentiation, extension
and enrichment activities. Teaching and learning materials used need to promote an approach of active
learning which challenges pupils' thinking. Resources should also reflect the fact that pupils learn in different
ways. It is also essential that pupils are able to develop the skills of independent learning. Increasingly, the
role of ICT has become important in providing able, gifted and talented pupils with access to on -line
learning opportunities. 

Recommendations to schools:

Teaching materials and facilities are regularly reviewed to ensure they meet the needs of the pupils, 
provide appropriate challenge and where appropriate are shared across partnerships;
the school study centre/ library has resources that will meet the needs of the most able within
the school;
pupils have independent access to both library and ICT resources and are encouraged to make use 
of these resources for private study;
the technology within the school is being used to support able, gifted and talented pupils;
the school teaches pupils self directed learning skills and ensures that study time is used effectively;
the school has a range of teachers' resources to support planning and innovation for able, gifted 
and talented pupils;
teaching and learning materials are used effectively to support and challenge able, gifted and 
talented pupils in all curriculum areas.

It is strongly recommended that schools undertake an initial audit of their resources to judge to what extent
they are sufficiently resourcing this aspect of provision. Teachers in West Berkshire are also able to borrow
teacher resources from "The Challenge Centre" which is based at Fir Tree Primary School, Fir Tree Lane,
Newbury. The Centre is open on Tuesdays after school, or can accept visitors on any other day through
contacting the Challenge Centre Co -ordinator on 01635 42129.

Resources should also
reflect the fact that pupils

learn in different ways. It is
also essential that pupils

are able to develop the skills
of independent learning.
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7. Involving pupils, parents and partners

a. Involving Pupils

One of the most important ways which schools can evaluate their success in providing for able pupils is to
set up consultation with them to seek their views and take action based on what they have to say. Able pupils
will tend to attain well because of their natural ability, but whether they are being stretched or challenged
sufficiently to achieve the best outcomes need to judged through of honest, regular, pupil consultation
processes. 

Recommendations to schools       

Schools should have strategies to regularly listen to the views of able, gifted and talented pupils on:

1. What its like to be an able, gifted and talented pupil in their school
2. What helps them to learn
3. What are the barriers to their achievement
schools should have evidence that they have acted on the views of the able, gifted and 

talented pupils;
able, gifted and talented pupils should be encouraged to take responsibility for  their own learning 
and have high expectations of what they can achieve.

b. Involving Parents

The involvement of parents, or carers, can play a vital role in supporting the learning of able, gifted and
talented pupils.  Some parents need help and advice about how to support a very able child. Parents can
also be a source of information about abilities and talents their child may demonstrate out of school. Knowing
that their child has been identified as able means that parents can encourage their child to achieve their best
and develop self - belief. Parents should also receive information about the school's approach to supporting
able, gifted and talented pupils, and opportunities which are available. The greatest influence on any pupil is
that of their home circumstances.

Recommendations to schools:

Information on able, gifted and talented pupils and the strategies the school uses to support them is 
included in the school's prospectus and reported on;
parents/carers are invited to nominate pupils as able, gifted and talented;
the school actively seeks the views of parents/carers of able, gifted and talented pupils on the 
provision that it makes;
parents/carers are given guidance on how to support able, gifted and pupils at home;
parents/carers of pupils identified as able, gifted and talented are invited to be involved in reviews of 
progress and target setting;
parents/carers are given information about national organisations and local networks including sports
associations;
parents/carers are kept informed of local and national initiatives such as master classes, 
National Academy.
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c. Involving Partners

With the national development of Learning Networks, Extended Services for Schools and the widening
diversity of 14 - 19 pathways, schools will be increasingly working with a range of partners to enhance school
provision. Partnerships need to work collaboratively to ensure that the learning experience of the able pupil is
coherent and of a consistently high quality. Resources should be deployed within the scope of the extended
school resourcing and across networks and partnerships to maximise opportunities for able gifted and
talented pupils.

Recommendations to schools:

Information on able, gifted and talented pupils and the strategies the school uses to support them is 
included in the school's prospectus and this shared with partners and other stakeholders;
schools should seek to develop consistency of provision for able, gifted and talented pupils across 
partnerships including business partnerships;
schools should seek to maximise opportunities for able, gifted and talented pupils through the use of 
shared resources, facilities and expertise;
schools should take account of the views of partners and other stakeholders in planning its provision 
for able, gifted and talented pupils;
schools should take the opportunity to work in collaboration with other schools  to meet the needs of 
able, gifted and talented pupils;
the school actively engages with other services to ensure that there is integrated support for able, 

gifted and talented pupils, and in particular for vulnerable pupils.

The involvement of parents,
or carers, can play a vital
role in supporting the
learning of able, gifted and
talented pupils. 
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8. monitoring and evaluation

It is important that action plans are regularly monitored and reviewed to assess the effectiveness of the
whole school policy. Schools will need to demonstrate that policy will be reviewed and that teaching and
learning is monitored through a variety of means. Talking to pupils is also valuable way of evaluating
provision. The governing body also need to be involved in this process, and be fully informed about the
school's policy for providing for able, gifted and talented pupils.

Recommendations to schools:

The school regularly reviews its policy to ensure that it is meeting the needs of able, gifted and 
talented pupils;
The able pupil action plan is regularly monitored to ensure progress;
teaching and learning is monitored through: Lesson observations; Moderation of work; Scrutiny of 
planning / SOW Discussions with pupils; 
governors have regular reports on the effectiveness of the school's policy and procedures for able, 
gifted and talented pupils(at least annually). Governors should support the policy by allocating 
appropriate resources.

The local authority will support schools in monitoring and reviewing their policy an action plans through
School Improvement Partner and consultant visits. For a sample whole school policy framework for able,
gifted and talented pupils, see Appendix F.

It is important that action plans
are regularly monitored and
reviewed to assess the effectiveness
of the whole school policy. Schools
will need to demonstrate that
policy will be reviewed and that
teaching and learning is
monitored through a variety of
means.
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9. ofsted and able, gifted and talented pupils

The performance and achievement of able. gifted and talented pupils will come under close scrutiny when a
school is inspected. Schools need to be able to demonstrate that there is no underachievement among its
able pupil population, that lessons are suitably challenging, and that learners targets have sufficient "stretch".

Ofsted Inspection Framework

The Framework states that inspectors should evaluate  " whether learners achieve their
targets and whether targets are adequately challenging" and " how well learners

progress...making clear whether there is any underachievement generally or amongst
groups..."

Schools need to make it clear in their own Self Evaluation Form how the school is providing for and meeting
the needs of able, gifted and talented pupils. (Appendix G)

Further information about the NACE Challenge Award is available from the National Association of Able
Children in Education. Tel. 01865 861979 or at www.nace.co.uk.

Further copies of the West Berkshire Handbook "Meeting the needs of Able Pupils" are available for £25.
Contact  aredmond@westberks.gov.uk

For further advice and information about this policy and guidance, please contact Elaine Ricks, School
Improvement Adviser (English and Able Pupils) at ericks@westberks.gov.uk . Detailed guidance about all
aspects of provision is also available on the G & T area of Uniservity
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Appendix A

The Challenge Award:
Guidance on Using
and Constructing 
the Register
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Construcing the Register for Able, Gifted and Talented pupils

Central to the Challenge Award is the process of identifying and providing for Able, Gifted and Talented
pupils in your school. You will need to have undertaken the whole school process of identifying Able, Gifted
and Talented pupils in the context of your school to ensure that you are monitoring their progress and
identifying to what extent their needs are being met in and out of the classroom. This identification is
compiled in the form of a register. NACE commends the Challenge Award work in Buckinghamshire and
West Berkshire which has proved how a register used collectively by whole school staff with pupils and
parents can raise pupils' expectations and self -esteem. Here the register goes beyond being an essential
tool for tracking, monitoring and evaluating provision to helping a culture of high achievement to thrive.

"Being on a register has given me self confidence and now
I expect more of myself"  

Year 9 pupil

How do the Elements link to the use of the Register?

Element 1

Whole School
Strategy and Climate
for Success

Element 2

Identification
Strategies and Criteria

1.1

1.3

2.1

The Challenge Award requires whole school commitment and the
creation of a register, involving all staff, is a vital part of that process.
The Challenge Award also requires schools recognise talents in the
arts, sports, vocational and entrepreneurial areas as well as academic
subjects. The register therefore raises the status of talents in non core
subjects in the eyes of pupils, staff and parents, creating an inclusive
ethos where all can succeed. We also know that recognition of ability
in one subject can impact on performance in other subjects.
The register enables your school to be explicit about its Able, Gifted
and Talented Provision, encouraging high expectations, impacting on
the school culture by making it "OK to be bright". We also recommend
that the school actively seeks the views of the pupils on the register to
ensure their needs are being met.
As part of your whole school A, G & T policy, you need to describe
who your Able, Gifted and Talented pupils are in the context of your
school, and how you identify them. You also have to show that you
outline the provision that the pupils on your register will receive. The
register is the starting point to ensure provision takes place.

The process of identifying your Able, Gifted and Talented pupils brings
about debate and discussion about what you mean by Able, Gifted and
Talented in your school. To ensure that your register is consistent
across the school, this debate should include all staff to ensure there is
a shared understanding and clear rationale of why you are placing
pupils on a register. It is important that pupils on your register are
regularly  discussed, possibly as a standing item on termly meetings.
The register should also broadly reflect the school's social and
economic composition, gender and ethnicity.
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Element 3
Targets

Element 4
Teaching and Learning

2.2

2.3

3.2

3.3

3.7

4a

4b

4c

As part of your staff discussions, there should always be a clear
linkage to provision and also the need to provide quality learning
opportunities for talents to emerge and be recognised.
The Challenge Award requires that you demonstrate that you have
sought a wide range of views to compile your register, and that you
use both quantative and qualitative assessment opportunities to make
sure that no one has been "missed". Your register also needs to be
flexible enough to allow for "late developers.
Schools need to be working closely with feeder schools to ensure
there is robust dialogue around the transition. This is particularly
important for identified able underachievers who may "get lost" in the
larger secondary school system.

The Challenge Award requires you to set challenging targets for Able,
Gifted and Talented pupils on your register at cohort, subject and
individual level. These targets have to be analysed and reviewed in
order to make judgements about the effectiveness of your provision.
Having the register provides the school with the identified groups for
monitoring and tracking purposes and brings about higher expectations
about performance of the Able, Gifted and Talented pupils by staff. The
pupils on the register also expect more of themselves and take more
ownership of their individual targets. If pupils on your register also
have IEPs, then review of their targets will be purposefully focused.
Pupils on your register should be encouraged to set their own targets,
and assess their performance, thus developing higher order skills.

It is important that teachers have those on the register highlighted in
their class list, with the reason for their identification made clear so that
lesson plans take account of their needs. The main purpose of
identification is to ensure that provision enables those pupils to
achieve as they should.
The Challenge Award requires schools to demonstrate that lesson
observations have taken place with a focus on monitoring the Able
Gifted and Talented pupils on the school's register. This increases
'whole school awareness of whether Able, Gifted and Talented pupils
are being sufficiently challenged in lessons.
An audit of the needs and reasons for identification of the pupils on
your register will result in you having to consider whether some pupils
may need acceleration or enrichment. You may need to provide quality
learning opportunities which are steered towards pupils on your
register. Your curriculum provision must meet the needs of pupils on
the register, and there has to be a wide range of opportunities
available to support identification of particular gifts and talents.
Able, Gifted and Talented pupils need to be supported emotionally and
socially as well as academically. Schools will have to consider to what
extent pupils on the register need to have access to group or individual
mentoring. It is also important that other agencies who are giving
advice to pupils e.g. for Career Guidance, have access to the register.
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Element 5
Underachievement

Element 6
CPD

Element 7
Exceptionally Able
Pupils

Element 8
Resources

5.1

6.2

6.3

6.5

6.6

7.1

8.1

8.6

The Challenge Award also requires school to identify underachievers,
place them on the register, and ensure that they are regularly
discussed by staff. This will impact on standards, help to address
underperformance, and raise pupil self esteem. Identified
underachievers are required to have specific targets and learning goals
to help them address their underperformance.

Staff will need training to ensure that they have appropriate strategies
to be able to identify pupils for the register and plan for their identified
needs within the context of the classroom. This will be particularly
important for being able to recognise underachievement as well as
catering for the exceptionally able pupiIs. It is important that staff feel
sufficiently knowledgeable to be able to discuss the register, and how
they are providing for Able, Gifted and Talented pupils, with parents. 
Named pupils on the register need to be discussed and regularly
reviewed by staff. Names of those on the register should be clearly
marked in teachers' mark books.
New members of staff need to be inducted on use of the register as
part of their general induction on the school's Able, Gifted and Talented
policy
Support staff in schools should also be knowledgeable about the
register, and have the opportunity to be trained to support them
individually or in group work.

Meeting the needs of the exceptionally able pupils is an important
aspect of The Challenge Award, and you will have to place them on the
register, clearly identify their needs, and provide an Exceptional
Educational Programme to set targets and ensue that all staff have
sufficiently high expectations of the pupils concerned. Your EAPs on
the register will almost certainly require individual mentoring and
adjustments to aspects of curriculum provision.

The needs of the pupils on the register will be varied and will require a
creative approach to planning, ensuring that resources used are
sufficiently challenging and stimulating. Once the needs of the pupils
on the register have been outlined, this must be matched with an audit
of resources, including ICT, to ensure that staff have the materials to
support lesson planning. 
It is important that all your pupils on the register have been trained in
study and research skills. They also have to have independent access
to the library.
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Element 9
Working with
parents/carers

Element 10
Monitoring the action
plan

9a

9b/c

10.3

Schools to need to actively engage in dialogue with their pupils about
the quality of their learning experience and how it feels to be an
identified able pupil in their school.  For many schools, it is only when
they audit the views of pupils on the register that it becomes apparent
that able pupils are not being sufficiently challenged, particularly as
their examination performance can often suggest otherwise. It is
important also to explore how they feel about identification and what it
has done for them.
When you get to the stage that your staff can outline clearly how the
school is providing for your Able, Gifted and Talented Pupils, you will
need to notify both pupils and parents of those on the register. Working
closely with parents on target setting, giving support at home and also,
over time, asking parents to nominate pupils for the register is an
important dimension of The Challenge Award. 
Parents of pupils on the register have to be involved in target setting
and review interviews, and need to be fully informed about their child's
particular needs.
The register opens a dialogue between pupils, staff and parents about
talents and abilities, and about able pupils' learning experiences in the
classroom, raising expectations all round. This information on the
register may also need to be shared with other services, particularly
that of vulnerable pupils, to ensure there is integrated support. There
also needs to be a regular flow of information to parents about
opportunities for their child, in school and further out in the community.
Some parents may not be aware that their child is gifted or talented
until they are notified they are on the register. For underachieving able
pupils, this can often be the case. For others it is a welcome
confirmation and reassurance of their own perceptions. Parents
generally are extremely responsive to the notion of their child being
identified, and are often enthused to give greater encouragement and
support at home. 

You need to be able to demonstrate that you are rigorously evaluating
the effectiveness of your Able, Gifted and Talented policy and your
action plan. As part of that whole school evaluation you will also have
to judge to what extent pupils on the register have achieved their
targets. You will also undertake observations and work sampling,
possibly in the form of able pupil portfolios, from pupils on the register
to support your judgements. Some of the most important evidence will
come from discussions with pupils on the register about their own
perception of their progress and their learning experience in the
school. Recognition of the importance of pupils' own views as part of
your monitoring is at the heart of The Challenge Award.

Your register should be updated termly and inform your Challenge
Award action plan in terms of shaping provision and practice. As part of
the Challenge Award requirements, these pupils will be monitored and
observed throughout the year, so reviewing your register will be a
whole school undertaking.
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The Challenge Award

Frequently Asked Questions about the Register of Able, Gifted and Talented Pupils

1. Where does the government "National Register" fit into the school identification process?

In July 2006, the government launched the initial phase of the National Register to support schools in
identifying the top 5% of pupils in the ability range. This has been carried out in partnership with The National
Academy for Gifted and Talented Youth (NAGTY) and the Specialist Schools and Academies Trust. In this
initial phase, the identification for secondary schools is for students from Years 7-11 who fall within the top 5%
on the basis of their raw combined scores in KS2 English and mathematics. The launch of the National
Register is partly to encourage schools to recognise that these students are eligible to apply for NAGTY
membership. 

Secondary schools have also been asked to identify their gifted and talented students in the 2006 Schools
Census, and this will be extended to primary schools in 2007.  For this purpose, schools' identification should
be based on a range of objective criteria across all subjects and should be a blend of continuous qualitative
and quantitative measures. Schools also need to recognise potential underachievers. This is also in line with
Challenge Award requirements. In the future phase, the National Register, will integrate with the Schools
Census information, and will hold details of all 4-19 year olds identified by their schools.  The register will be
continuously updated to reflect that different pupils will be identified at different times in their school careers.

It is the government's intention that, over time, The National Register will be a comprehensive register of all
gifted and talented pupils which support the tracking of the progress of gifted and talented to ensure they
achieve their potential, particularly those able students who may be at risk of underachieving. However, key to
the success of this tracking will be the school's ability to have identification processes which recognise both
achievement and potential across the curriculum, and that identification leads to planning for provision in the
classroom and other suitably structured learning opportunities.

The Challenge Award criteria for identification in Element 2 provides a clear framework for schools to
carry out whole school identification for the Schools Census effectively. Most importantly, it ensures
that staff have ownership of that process, and that identification will translate into provision in the
classroom and through other quality learning opportunities.

2. Who should be on the register and what should it look like?

The Challenge Award is context specific; therefore the number of pupils on the register will vary from school to
school. However, many schools take from the Excellence in Cities model in drawing up a register of 5 -10% of
their pupils overall. You will also have information from the National Register i.e. the top 5% in the ability range
based on their raw combined scores in KS2 English and mathematics. Your register should also broadly reflect
the schools social and economic composition, gender and ethnicity.

You will find that staff will become more skilful over time in the process of identification, and you may get some
inconsistencies in your first attempt at a register i.e. some teachers nominating many more pupils than others.
Remember too that as well as identifying ability in subjects, you should also consider other skills such as
leadership skills or entrepreneurial skills.

The Challenge Award register also requires schools to:

draw from all subjects, ensuring that all abilities, gifts and talents are identified. National Curriculum 
guidelines can support subject specific identification
recognise also talents in vocational and entrepreneurial areas e.g. leadership skills
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identify underachievers 
identify exceptionally able pupils i.e. those considered in the top 2% nationally
use a wide range of assessment tools for identification, both qualitative and quantative e.g. N.C. Tests 
and Teacher Assessment, SATS, CAT scores, subject specific criteria , ability profile tests, classroom 
observation, teacher nomination, parent/peer nomination, generic underachievement checklists
ensure that the school's criteria for inclusion on the register is articulated in the school policy along 
with an agreed definition of Able, Gifted and Talented pupils

The format of the register is for schools to decide. It could follow the school's SEN register in format. It should
be a simple document noting the date the pupil was identified and why, along with any notation or grading
system the school may use to denote provision.  It is  important in your initial gathering in of nominations that
you ask staff to try to be precise about why pupils been identified because this will ensure that provision is
appropriate .e.g. is a pupil underachieving because they never complete homework? Is a pupil working at
more than two national curriculum levels in a subject above the rest of the group?

A school might decide to attach a number to the type of identification and the provision attached to it as
outlined below: 

1. INITIAL IDENTIFICATION, following nomination, denoting the need to increase challenge and monitor 
how the pupil reacts and the quality of the work produced. Other information could be gathered over a 
short time, say half a term, before deciding whether to keep the pupil on the register and at what level.

2. UNDERACHIEVING PUPIL who needs to be motivated by using creative strategies and considering 
learning styles. This pupil may also require mentoring.

3. PUPIL REQUIRING INCREASED DIFFERENTATION, EXTENSION AND ENRICHMENT activities as 
part of the more able group within a class or group.

4. MULTIPLE REFERRALS are those pupils who are identified from a range of subject areas. Some 
schools with lengthy registers have "multiple referrals" as the group who are mentored, in groups or 
individually, while the others are attended to within the subjects in which they have been identified.

5. EXCEPTIONALLY ABLE PUPIL REQUIRING ADDITIONAL SUPPORT, for example acceleration 
through setting across age groups. This pupil may also require an EEP and/ or a mentor.

It is also good practice to encourage staff to make individual comments as part of the identification where
appropriate.

Larger secondary schools will often use computerised systems to track large numbers. It is also important to
check whether your register is representative of the full profile of the school, or are there missing pupils with
potential from particular gender, socio -economic or cultural group? The Challenge Award is an entirely
inclusive framework.

3. Who should know about the register? When do we inform pupils and parents?

STAFF
The register may be compiled by the able pupil co-ordinator, but it is absolutely crucial that all staff contribute
to and have access to the whole register because nominations may reveal a pattern of inconsistent
performance for some pupils in some subjects. The register should also be a regular staff or department
agenda item.  Names of pupils on the register need to be highlighted in mark books, so that they are
constantly in mind during a lesson.

PUPILS
Talking to pupils in Challenge Award schools has revealed that being told that you are on a register and having
your needs considered can have a dramatically positive effect for many pupils. Pupils begin to take more
ownership of their learning and will openly discuss their needs and how hard they are working - provided, of
course, they are given a forum to express this. 
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PARENTS
Partnership with parents is an important dimension of The Challenge Award. Once you are confident that you
have your register working well and that your staff are knowledgeable enough to answer parental enquires,
then it may be time to notify parents of pupils on the register and possibility have an informal evening about
your school's approach to Able, Gifted and Talented provision. Remember that once you have told pupils, they
will tell their parents, so you have to be ready for enquiries. It is advisable not to embark on notifying pupils
and parents until you can describe what you are now going to do to meet their needs.

4. What about pupils who may "come off" the register?

Giftedness is a developmental phenomenon, which can rise and fall as children develop. It is important to
discuss this amongst staff, as well as with parents, to aid their understanding of this, and realise that pupils
may go on and off a register at certain points in their school career. The Challenge Award is also context
specific which means that moving to secondary school where there is a larger "talent pool" may mean that
some primary identified pupils may not appear on a secondary register.

5. How is the Register used as part of the Assessment day of the Challenge Award?

On the Assessment day, a selection of pupils on the register will be interviewed in groups where they will be
asked a range of questions about what it is like to be an Able, Gifted and Talented pupil in your school. The
school will have organised this in advance of the day. Some parents from pupils on the register will also be
interviewed. We will also ask for some work samples from a range of pupils on your register, looking to see if
they are being suitably challenged and that they are receiving feedback to help them make further
improvements to their work. A sample of lessons will be observed during the day, and we would expect to see
on a teacher's lesson plan, or in a mark book, identification of and able, gifted and talented pupils in that class
or subject.

6. What have Challenge Award pupils and parents said about the benefits of the register?  (Evidence
drawn from Challenge Award Assessment days)

What the pupils have said:

"It's given me self confidence and now I expect more of myself"   Y9 pupil
"Being bright is not hidden under the carpet here. Now I know I'm not odd or different" Y11 pupil
"Nobody makes fun of you. It's just accepted that you are able" Y9 pupil

"I didn't know I was able until I was on the register. Now I'm working harder all round" Y8 pupil
"If I am not being stretched in a lesson, now I can talk to the teacher about it and that works well" 
Y11 pupil

What the parents have said:

"My daughter has grown enormously in confidence since she has been put on the register"
"I am delighted to know that my child's needs are being considered in school"
"At parents' evenings for able pupils, you can talk comfortably to parents whose children have 
needs similar to yours"

Further practical guidance on how to introduce the concept of a register to your staff is available in the
"Overcoming Difficulties" section of your Challenge Award Framework.
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Constructing the Gifted and Talented Register

The Gifted and Talented Register

Having received information about whom the Gifted and Talented pupils are in a school, this information is
then transferred to the overall school register.  Relevant information can be transferred to class records and
the register kept centrally so that it is accessible to all.

The Able, Gifted and Talented Register forms an overview of the cohort within the school.  It allows Ofsted, the
LA, the SMT and coordinators the opportunity to look at the cohort and check that it is representative of the
school population as a whole, and to see at a glance where pupils are located, what their strengths are and
the sort of provision the school offers.  

Example Documents

The exemplar documents show different methods of constructing an Able, Gifted and Talented Register in a
primary and secondary setting.  Possible codes are given that could be used to complete different parts of the
register and it would be up to the school to decide which of these they chose to use or adapt to suit their own
school setting.  Examples are also given that link the register with target setting for the Gifted and Talented
cohort. 
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Guidance on Using the Documents

Identification Method

A range of possible identification methods have been listed below and an abbreviated form of each introduced
to form a code that could be added to the Able, Gifted and Talented Register.  Schools should agree which
identification methods they will use and ensure all involved are familiar with these.

Method of Identification

Transition Stage Referral
World Class Tests
Generic Gifted and Talented Checklist
Subject Specific Checklist
Underachievement Checklist
National Curriculum Level
Internal School Tests / Exams
Classroom Observation
Self Nomination
UK Maths Challenge
International Tests
GCSE Grades
SAT Grades
QWCA optional Tests
Annotated exam course work showing evidence of outstanding achievement
Annotated school-work showing evidence of outstanding achievement
Evidence of outstanding achievement in an activity pursued outside school
Year 11 Information System
Middle Years Information System
NFER
Creativity Testing
Wechsler Intelligence Scale
Stanford-Binet
Cognitive Ability Test
Nelson LARR / AH
Parental Nomination
Peer Nomination
Teacher Assessment / Referral
Educational Psychologist Evaluation
Health Visitor / Doctor Referral 
Playgroup / Nursery Referral 
Subject coordinator REF
Other

Code

Trans REF
WC TEST
G Check
S Check
U Check
NC
School TEST
Class Ob
Self NOM
UKMC
Int TEST
GCSE
SAT
QCA
Exam CW
Class Work
Out Agency
YELLIS
MIDYIS
NFER
CT
WIS
Stan Binet
CAT
NELSON
Parent NOM
Peer NOM
Teach REF
ED PSYCH
Doc REF
Pre REF
Co REF
OTHER
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Identification Level

A school might decide to attach a number to the type of identification and the provision attached to it as
outlined below:

LEVEL 1 - Initial identification

Following nomination a school may wish to monitor a pupil to see how they react to increased challenge and
the quality of work they produce.  At this stage, other information could be gathered over half a term, before
deciding whether to keep the pupil on the register and at which level.

LEVEL 2 - Underachieving pupil

A pupil who needs to be motivated though the use of creative strategies and by considering their learning
styles.  This pupil may also require mentoring.

LEVEL 3 - More able pupil

A pupil who requires increased differentiation, extension and enrichment activities as part of the more able
cohort within a class or group.

LEVEL 4 - Multiple referrals

Pupils who are identified from a range of subject areas.  Some schools with lengthy registers have 'multiple
referrals' as the group who are mentored either in individually or in groups, while the others are attended to
within the specific subject area in which they have been identified.

LEVEL 5 - Exceptionally able pupil

Pupils who require additional support, for example, acceleration through setting or across age groups.  This
pupil may also require an EEP and / or mentor.
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Appendix B

Target Setting and
Features of a Challenge
Award School  
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Target Setting Support Materials Appendix B

Overview:
The supporting materials for target setting are intended to help school teams consider how well their existing
practices meet the criteria for the Challenge Award and to support planning and development activities.

Support materials have been cross referenced with the latest version of the Challenge Award Framework to
support you with compiling your portfolio.  If you are working from an earlier version the generic references to
elements still stand.

In this section your will find the following support materials:

1 General guidance on target setting
2 Target Setting and Features of a Challenge Award School
3 Target Setting - An overview of the year
4 Targets in Action - A focus on the teaching and learning partnership
5a Example of SMART Targets
5b Example of DIM Targets
6a Sample Plan Format for Exceptionally Able Pupils (Link to E7)
6b Sample Plan Format for an Underachieving Pupil (Link to E5)

Part 1 General guidance on target setting

Purpose:
To provide and overview of the relationship of the Elements of the Challenge Award and target setting practices.

Part 2 Target Setting and Features of a Challenge Award School

Purpose:
To consider target setting as a part of the cycle of whole school development planning
To support leadership and staff teams in recognising the additional features of a Challenge Award school

Suggestions for use:
As a discussion document at a leadership team meeting to help articulate strategy, practice and for 
future planning. Consider the 5 stages for target setting. Some key questions to explore could be:

How does our school's learning culture relate to the 5 stages?
What are the implications of the 'Additional Features' section for our school?
What's already in place in our school, what 'real' evidence could we include in our portfolio?

As a Benchmarking tool.  Use the materials to create a greater shared awareness of whole school 
structures and approaches or to aid in prioritising for planning. An example of a shared benchmarking 
activity could be to colour code statements:

Green - well established, active and confident throughout the school
Amber - developing
Red - not in place, we need some support
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Part 3 Target Setting - An Overview of the year

Purpose:
To provide an example of possible target setting activities over an academic year.
To outline potential roles and responsibilities

Suggestions for use:
Personalise the model to suit your school's context.  
Map your current activities against the model

Part 4 Target Setting - A focus on the teaching and learning partnership

Purpose:
To consider how target setting is used to ensure that pupils make good or very good progress.
To help pupils to become more involved in a teaching and learning partnership.

Suggestions for use:
Ideas Generation: 

Before reading part 3 generate and share current practice by asking  - How are we employing target 
setting to create a culture of:

challenge in the classroom?
achievement and success in the classroom?
Add new ideas to the model and then personalise it for your context.

Benchmarking
as above
Examine planning and marking. Turn the bullet points into questions. E.g How well do respond to 

marking? Do we have a shared vocabulary for assessment?

Prioritisation and planning 
Explore the additional features section - identify a 'top three' for action or further support.
Turn the bullet points into questions to add to pupil's learning reviews. E.g. How often do you evaluate 
your progress with your peer group? Add to usual self evaluation findings for planning.

Parts 5a and b Examples of Targets

Purpose:
To provide examples of SMART and DIM targets and to materials to assist in planning and writing targets

Sample formats for individual planning for:
5a)  Exceptionally Able Pupils
5b)  Underachieving Pupils

Parts 6a and b Examples of Planning Formats

Purpose:
To provide examples of formats and foci for consideration when planning for pupils with these needs
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PART 3 - The Nace Challenge Award Target Setting - An overview of the year

Early Summer Term - Monitor progress towards targets
1. Teachers summarise information from 

marking, pupil reviews / feedback and on-
going assessment to evaluate and report on 
progress against curricular and numerical 
targets.

2. After consultation adjust targets to ensure 
level of challenge is maintained.

3. Teachers adapt planning to reflect revised 
targets

Who? All staff / pupils. Finding examined at class, team,
department, year level
Report to: LT, HOD, Assess co-ordinator

Early Autumn Term - Benchmarking and Target Setting
1. Compare school results against local and national 

results.  
Benchmark performance data 
Benchmark value added performance 
Revision (if needed) of initial whole school targets, 
ensuring good levels of value added and 
challenging / aspirational targets for AGT pupils

2. Set statutory end of Key Stage targets
3. Whole school approach / strategies for raising 

standards are in place. E.g.
Ensure that planning for delivery is well formulated.
The curricular structure is designed to create 
emphasis / challenge to meet targets.  Teachers' 
plans reflect this.
There are clear procedures for tracking and 
monitoring the progress of individual / class /cohort
/ target groups of pupils.
Responsibilities and roles for tracking, monitoring, 
evaluating and reporting are defined.

Who? Assessment co-ordinator / LT lead benchmarking. All
staff - planning for success
Report to: Benchmarking to all staff and governors
Early Spring Term - Monitor Progress towards targets

1. Teachers summarise information from marking, 
pupil reviews / feedback and on-going assessment
to evaluate and report on progress against 
curricular and numerical targets.

2. After consultation adjust targets to ensure level of 
challenge is maintained.

3. Teachers adapt planning to reflect revised target

Who? All staff / pupils. Finding examined at class, team,
department, year level
Report to: LT, HOD, Assess co-ordinator

Late Summer Term - Analyse, evaluate and plan
1. Carry out an analysis of results and compare 

results against predictions/original targets and 
against previous performance data

2. Identify performance trends:
Areas of strength / areas to develop 
within subjects or attainment targets.
Performance of 'target groups' or 
cohorts of pupils.  AGT, gender, 
ethnicity, SEN

3. Plan for improvement and action
Use information from analysis to make 
recommendations and establish actions for 
raising standards.
Set initial whole school numerical and curricular 
targets, targets for selected pupil groups (AGT) 
and include in SIP and action plans.

Who? Assessment Co-ordinator leads analysis
Report to: All staff, LT,  Governors, parents

Later Autumn Term - Monitor Progress towards targets
1. Teachers summarise information from marking, pupil 

reviews / feedback and on-going assessment to 
evaluate and report on progress against curricular 
and numerical targets.

2. After consultation, adjust targets to ensure level of 
challenge is maintained.

3. Teachers adapt planning to reflect revised targets

Who? All staff / pupils. Finding examined at class, team,
department, year level
Report to: LT, HOD, Assess co-ordinator
Later Spring Term - Monitor Progress towards targets

1. Teachers summarise information from marking, pupil 
reviews / feedback and on-going assessment to 
evaluate and report on progress against curricular 
and numerical targets.

2. After consultation adjust targets to ensure level of 
challenge is maintained.

3. Teachers adapt planning to reflect revised target

Who? All staff / pupils. Finding examined at class, team,
department, year level
Report to: LT, HOD, Assess co-ordinator
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PART 5a - The Nace Challenge Award Example of SMART Targets

SMART TARGETS

What does 'SMART' stand for?
S - specific
M - measurable
A - achievable
R - realistic
T - time related

Purpose

To ensure that pupils acquire specific curricular knowledge
To create an ongoing dialogue for learning and to encourage pupils to become partners in the learning process

Application - When might I use this type of target?

Can be used to create targets relating to knowledge and comprehension
For AGT pupils can be used to set challenging attainment targets e.g. subject knowledge from programme of 
study for the next level / year group

Preparing to set SMART targets - What should I consider?

Do I know what the pupil's levels of prior achievement are? (Transition / handover meetings)
What specific piece of information, knowledge or skill do pupils need to know or demonstrate?
Does this relate to whole school, year, class curricular targets?
Have I created opportunities for the target to be achieved? E.g. Does MT / ST planning reflect the target? Do 
learning intentions and success criteria help embed the target?
Does my delivery / teaching approach embed the target? E.g. using questions and tasks or practical activities or 
role modelling

Creating the target

Specific and measurable- A 'SMART' target will be outcome orientated, often with a single specific goal or closely 
related goals.  The outcome may be based on specific achievement needed for the pupil to move to the next level
of attainment.
Achievable and realistic- The target will be based on prior achievement and sub-levels will help to inform the next 
sequential step for attainment.
Time scaled - The target will contain a time reference designed to support, encourage or challenge

Expressing the target

Teacher expressed: Example relating to Year 2 Curricular target for writing.
Year 2 pupils will consistently (90%) use full stops and capital letters correctly by the end of term

Child friendly version: 
I will use full stops at the end of sentences and capital letters at the start of a new sentence.  By….

40



PART 5a - The Nace Challenge Award Example of DIM Targets

DIM TARGETS

What does 'DIM' stand for? D - Demanding        I - Imaginative           M - Moveable

Purpose

To challenge learners assumptions and encourage reflection and evaluation of learning
To create an ongoing dialogue for learning and to encourage pupils to become partners in the learning process

Application - When might I use this type of target?

Can be used to create targets to develop higher order thinking, reasoning and problem solving
To encourage pupils to evaluate and develop reflective critical thinking skills
To develop particular types of learning dispositions E.g. resourcefulness, resilience.
For AGT pupils to think creatively, suggest hypotheses and reach /suggest imaginative solutions

Preparing to set DIM targets - What should I consider?

Do I know what the pupil's levels of prior achievement are? (Transition / handover meetings)
Which key aspects of learning would create additional challenge? E.g. problem solving, reasoning, enquiry?
What information will help me to determine a target? E.g. Programmes of study for current year group / next year 
group, sub - levels, access to particular subject knowledge expertise within / outside school.  
Does the target relate to whole school, year, class curricular targets?
Have I created opportunities for the target to be achieved? E.g. Does MT / ST planning reflect the target? Do 
learning intentions and success criteria help embed the target?
Does my delivery / teaching approach facilitate achievement of the target? E.g.

using questions and tasks or practical activities or role modelling
creating opportunities for achieving / reviewing progress towards the target on a regular basis

Creating the target

Demanding - The nature of the target will require learners to reflect critically and constructively on both processes 
and outcomes.
Imaginative - A DIM target may not always be knowledge based but may focus on the development of key aspects
of learning or attitudes to learning / learning behaviour.
Moveable - Timescales and revision of the target will depend on the depth of critical reflection by the learner and 
on the need for benchmarking / mentoring / coaching from the teacher

Expressing the target

Teacher expressed: Example relating to Year 8 Curricular target for scientific enquiry
Year 8 pupils will select appropriate methods for experimentation to ensure fair testing and accurate results.
Pupil friendly version:
I will design a checklist for reviewing my experimentation methods to help me decide whether results are accurate and
sensible.
I will review my methods over 4 lessons and use the findings to help me create a strategy for fair and accurate testing.  I
will be able to explain and justify reasons for my decisions
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